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10 Literacy Musts

1. Culture - Priority

High Leverage Points

Large effect on
system behavior

Small problem
solving force

High
leverage
point
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* Behavioral
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Assess
Readiness &
Build Capacity

Determine
what must be
in place to
implement
the needed
changes and
build capacity
to address
these needs
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Establish

goals for an

improvement plan

designed

to improve student

performance and

ensure

clear

communication

with all parties
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Improvement
Plan

Monitor &
Adjust

Implement
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Implement,
determine
regular check
points to
monitor
progress,
collect and
analyze
additional
data, make
adjustments

Change Secrets

Focus and Vision

Data

Start Small
Work with the “willing”

Implement with fidelity
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1. Culture - Priority
2. Change Process

3. Data-Informed
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Research-based practices

Research-based practices

Recommendation

Level Of Evidence

Discussion Around
Text

MODERATE

Motivation and

MODERATE

Recommendation Level Of Evidence
Explicit Vocabulary |STRONG
Instruction

Explicit STRONG
Comprehension

Instruction

Engagement

http://ies.ed.gov/ncee/wwe/pdf/practiceguides/adiit_pg_082608.pdf

Research-based practices

Recommendation

Level Of Evidence

Intensive and
Strategic Tutoring

STRONG

hity q. i _pg_082608.pdf

Research-based Practices

Table 2. and ling levels of evidence to
support each
Recommendation Level of evidence
yoty
o
1. Provide explicit vocabulary instruction. swong
e‘(\ens\o
2. Provide direct and explicit comprehension strategy instruction, Strong o~
e‘(\e“f,'\()
3. Pro rtunities for extended discussion of text meaning and — CO‘“")(

4. Increase student motivation and engagement in literacy learning Moderate

“e“x‘m“s
5. Make available intensive and individualized interventions for strug: X
g . Strong  \O*

gling readers that can be provided by trained specialists.




Checklist for carrying out the
recommendations

Recommendation 1.
Provide explicit vocabulary instruction

U Dedicate a portion of regular classroom
lessons to explicit vocabulary instruction.

0 Provide repeated exposure to new words
in multiple contexts, and allow sufficient
practice sessions in vocabulary instruction.

O Give sufficient opportunities to use new
vocabulary in a variety of contexts through
activities such as discussion, writing, and
extended reading.

U Provide students with strategies to make
them independent vocabulary learners.

3
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10 Literacy Musts

. Culture - Priority
. Change Process
. Data-Informed

. Defined Roles

Role of Content Teachers

What is the role of the teacher?

Role of Content Teachers

Teachers use language

to teach their course
content.

Role of Content Teachers

Teach the language
of your subject!
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. Culture - Priority
. Change Process
. Data-Informed

. Defined Roles

. Build Collective Capacity
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Growth Model

Professional Development

Ongoing
Job-embedded

Content specific

10 Literacy Musts

6. Literacy Leader

7. Leading Team
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! lﬁf;‘d,,

10 Literacy Musts

6. Literacy Leader
7. Leading Team

8. Defined School Wide Instructional Practices
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1.

2.

3.

Strategies

Read-Aloud and Think-Aloud
Vocabulary

Graphic Organizers

Instructional Consistency sy, se, oo

Independent Practice They do it alone.

Instructional Consistency sy, see, oo

Direct Instruction Tell them. Show them.

Independent Practice They do it alone.

Instructional Consistency sy, s, oo

Direct Instruction Tell them. Show them.

We do it together.

Guided Instruction

Independent Practice They do it alone.

Instructional Consistency sy, see, oo)

Focus Lesson Tell them. Show them.

Guided Instruction We do it together.

They do it to. Teacher

Guided Practice Chenks

Independent Practice They do it alone.
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6. Literacy Leader
7. Leading Team
8. Defined School Wide Instructional Practices

9. Time - Tiered Interventions
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RtI Framework

Tertiary Prevention (e.g., Tier lll):
Individualized intervention(s) of
increased intensity for students

Secondary Prevention (e.g., Tier Il): who show minimal response to

secondary prevention
Evidence-based intervention(s) of P

moderate intensity that address the
learning or behavior challenges of
most at-risk students

=15%

Primary Prevention (e.g., Tier I):

High-quality core instruction that
meets the needs of most students

NCRTI, 2010
© 2011 NHSC, NCRTI, and COI

*100% of Students

Targeted Interventions

Tier1 | t

Reading Across The Curriculum

JUl

Literacy Course
sy

il ]

Web-based

Tier2 I
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Tier 3|

Targeted Interventions

Hl‘gﬂ)ﬁ;j A A

Reading Across The Curriculum

Web-Based J U ‘ ‘)/
i)
ILiteracy Course JD‘/‘/J
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6. Literacy Leader

7. Cross-Functional Team - Literacy Council

8. Defined School Wide Instructional Practices
9. Time - Tiered Interventions

10. Fidelity of Implementation




