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Part 1: 
Identifying Student Needs



 



Why should we focus on adolescent literacy?

Literacy is the ultimate 
gatekeeper for students. 



What do we know about adolescent literacy?

Literacy instruction in the content classroom by all teachers:

www.all4ed.org
http://www.all4ed.org/publicati
on_material/adlit



Improving Adolescent Literacy: Effective Classroom & Intervention 
Practices

IES Practice Guide(2008)
http://ies.ed.gov/ncee/wwc/publications/practiceguides/

5 evidence-based instructional recommendations:

1. Provide explicit vocabulary instruction

2. Provide direct and explicit comprehension strategy instruction 

3. Provide opportunities for extended discussion of text meaning 
and interpretation 

4. Increase student motivation and engagement in literacy learning 

5. Make available intensive and individualized interventions for 
struggling readers that can be provided by trained 
specialists
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3 Categories of Literacy Skills

Accommodation & 
Remediation

for Struggling Readers
In order to develop adolescent 
literacy proficiency, we must:
• Remediate to develop basic 

skills
• Provide accommodations 

and/or modifications that 
ensure struggling adolescent 
learners can access the same 
essential disciplinary 
knowledge as their non-
struggling peers

MA DESE: Adolescent Literacy Professional Development 
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Component Elementary Secondary
Phonemic Awareness 

Word Study  
(Advanced Word Study 

for SOME students)

Fluency  *
(Fluency instruction for SOME students to 

promote comprehension) 

Vocabulary  

Comprehension  

What reading skills 
are needed?
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Related Free Resources (articles, videos, webinars)
https://keystoliteracy.com/free-resources/articles/ 3

https://keystoliteracy.com/free-resources/articles/


What writing skills 
are needed?
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environmental constitutional

Different Causes = Different Learning 
Needs
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Dyslexia

Dyslexia affects:

Phonics
Fluency
Vocabulary
Comprehension
Writing

Chain Effect
“Dyslexia is a specific learning disability that is 
neurobiological in origin. It is characterized by 
difficulties with accurate and/or fluent word recognition
and by poor spelling and decoding abilities. These 
difficulties typically result from a deficit in the 
phonological component of language that is often 
unexpected in relation to other cognitive abilities and 
the provision of effective classroom instruction. 
Secondary consequences may include problems in 
reading comprehension and reduced reading 
experience that can impede growth of vocabulary and 
background knowledge.” 

Prevalence: 
10% to 15% of the 

population

Archived webinar: Understanding Dyslexia
https://keystoliteracy.com/free-resources/videos/ 4

https://keystoliteracy.com/free-resources/videos/


Executive Functions & Literacy 

Executive 
Functions:
• Organizing

• Goal Setting

• Cognitive Flexibility

• Working Memory

• Self-Monitoring

EF tends to affect:
• Reading comprehension, writing

• Intervention focus: self-awareness 
& cognitive skills, comprehension & 
writing strategies
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English as a Second Language

Even ELLs with well-developed social vocabulary struggle with 
academic vocabulary.

• Substantial coverage of the five essential components of reading helps.

• Literacy in the native language is an advantage. 

• Research-based literacy instruction that works best with all learners also benefits 
ELLs.

• Instruction needs to be adjusted (differentiated) to meet the needs of ELLs. 

• Opportunities should be provided for elaborated talk about content between ELLs 
and fluent English speakers. 

• Content should be consolidated, and the language load should be reduced to make 
content accessible by using pictures/visuals, graphic organizers, summaries.

ESL affects:

Phonics
Fluency
Vocabulary
Comprehension
Writing
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Assessment to Identify Student Needs

Assessment is a tool and a process that leads 
us to make a decision.

– Assessment tools are vehicles we use to 
gather data (e.g., observation, tests, state 
assessments).

– The assessment process refers to the 
decisions we make and actions we take 
as we administer tools and interpret and 
communicate data.

MA DESE: Adolescent Literacy Professional Development 
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The Assessment Process

MA DESE: Adolescent Literacy Professional Development 
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Types of Reading Assessments

• Screening

• Diagnostic

• Progress 
Monitoring 

• Summative

General Ed 
Students

Struggling 
Students

6-7



Screening Assessments
• For all students, administered school-wide

• Can be administered by any educator

• A quick assessment that gauges students’ skill levels

• Used to identify which students are at risk of difficulty and requiring 
further evaluation

• Ideally conducted at the beginning of the school year, but can be done 
any time

• Can use commercially available assessments normed on large groups 

• Consider previous year’s state assessment and teachers’ reports

8



Diagnostic Assessments

MA DESE: Adolescent Literacy Professional Development 

• Only for at-risk students 

• Should be administered and interpreted by a literacy specialist

• “Diagnoses” student’s areas of strengths and weaknesses

• Identifies specific areas of need for targeted support and 
intervention

– Which reading and writing components are weak?

• Guides instructional decisions

8



An assessment model for grades 5-12 is 
different from elementary assessment. 

Follow along with the handout details.

Related article: Adolescent Literacy
https://keystoliteracy.com/free-resources/articles/ 8-9

https://keystoliteracy.com/free-resources/articles/


Efficient Assessment

• Should take a minimum amount of time to give.

• Is not expensive.

• Is easy to interpret and manage the data.

• Addresses all key literacy skills.

• Has a big pay-off in terms of informing instructional 
decisions. 
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Related Video Recording

Literacy Planning for Grades 4-12

http://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Literacy-Academy/2020-Literacy-Academy

https://www.youtube.com/watch?v=W7MgO3idwHk&t%3Blist=PLDB1C5-YO_jgJ0NktL05BofewWVAZi3Uu&index=2&t=0s


Reading Intervention for Older Students
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Part 2: 
Matching Students to Intervention



MTSS: 
Multi-Tiered 

System of Support 
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MTSS: Essential Components

Adapted from School-wide Reading Improvement Model (SRIM) - Kameenui & Simmons
11



From Part 1: Literacy Levels

Accommodation & 
Remediation

for Struggling Readers
In order to develop adolescent 
literacy proficiency, we must:
• Remediate to develop basic 

skills
• Provide accommodations 

and/or modifications that 
ensure struggling adolescent 
learners can access the same 
essential disciplinary 
knowledge as their non-
struggling peers

MA DESE: Adolescent Literacy Professional Development 

Tier I

Tier II

Tier 
III



Content Literacy Continuum
Level 1
(Tier I)

Enhanced Content 
Instruction

Instructional approaches that build proficiendy in critical content for all students, 
regardless of literacy levels, that equip them with competitive, high-end skills that 
ensure successful post-graduate options. 

Level 2
(Tier I)

Embedded Strategy 
Instruction 

Instructional strategies within and across classes for all students using large 
group instructional methods that aollow optimal access to rigourous college-
ready curriculum. 

Level 3
(Tier II)

Intensive Strategy 
Instruction

Instructional approaches that build mastery of specific straegies for students 
needing short-term, strategic instruction on strategies embedded through out 
classroom instruction. 

Level 4
(Tier III)

Intensive Basic Skill 
Instruction

Instructional practices that build master of entry level literacy skills for students 
needing intensive, accelerated literacy intervention

Level 5
(Tier III)

Therapeutic 
Intervention

Instructional approaches that build master of language underpinnings related to 
the curriculum content and learning strategies occuring throughout classroom 
instruction for language-disabled students. 

University of Kansas Center for Research on Learning 
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Struggling Students in Tier I Instruction

• Literacy instruction in the content classroom by all teachers.
• Disciplinary literacy
• Comprehension, vocabulary, writing
• PLUS: differentiation and scaffolding

www.all4ed.org http://www.all4ed.org/publication
_material/adlit



Analyze 
assessment 

data to 
determine 
individual 

student needs. 

Component Elementary Secondary
Phonemic Awareness 
Word Study  

(Advanced Word Study 
for SOME students)

Fluency  *
(Fluency instruction for SOME 

students to promote comprehension) 

Vocabulary  
Comprehension  

From Part 1: Diagnosing Skill Deficits



MA DESE: Adolescent Literacy Professional Development 

• The expectations
should not change.

• The services, supports, 
and specialized 
instruction should 
change.

12
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VOCABULARY
• Previewing new vocabulary prior to 

reading

• Activities that make connections between 
known and unknown words

• Explicit instruction of high utility words

• Use of online word reference tools

• Use of context and word parts to 
determine meaning of unfamiliar words

Tier II or III Interventions for 
Comprehension & Vocabulary 

COMPREHENSION 
• Predicting and making connections to background knowledge 

prior to reading

• Categorizing and main idea skills

• Awareness of text structure

• Using graphic organizers

• Annotating text and taking notes

• Summarizing

• Generating and answering questions

• Visualizing

13



Tier II or III Interventions for Writing

3



Targeted Accelerated Growth Loop

• Diagnostic testing to determine the deficient sub-
skills of those behind

• Proportional increase in direct instructional time

• Teaching to the deficient sub-skill

• Retesting to assure that adequate catch-up growth 
actually occurred

(Fielding, Kerr, & Rosier, 2007) 13



• They almost always increase the intensity of instruction

• They almost always provide many more opportunities for re-
teaching, review, and practice 

• They are focused carefully on the most essential learning 
needs of the students.

What do we know about the characteristics of 
effective interventions?

There is no ONE SIZE FITS ALL!

13



Tier II or III Interventions for Dyslexia 
& Problems with Word Reading

• Phonics instruction to support decoding and spelling of words
– Explicit phonics concepts along a continuum
– Practice in decodable text
– Syllable types, strategies for reading multi-syllable words
– Morphology: prefixes, suffixes, roots

• Fluency instruction & Practice
– To develop automatic word reading: accuracy, rate, prosody 

• PLUS vocabulary & comprehension to for skills not developed 
due to lack of reading

14



Tier II or III Interventions for Executive Functions
for Comprehension and Writing

• Organizing

• Goal Setting

• Cognitive 
Flexibility

• Working Memory

• Self-Monitoring

• Awareness of text structure

• How to use graphic organizers

• Previewing skills before reading and writing

• Meta-cognitive and self-monitoring strategies

• Comprehension strategies: note taking, main idea skills, 
summarizing, question generation

• Inferencing skills

• Prewriting planning strategies and tools

• Revision strategies and tools

• Calendars, assignment books, and other organization support tools

14



Tier II or III Interventions for 
English as a Second Language

• Substantial coverage of any of the five essential components of 
reading that are weak

• Development of language skills: vocabulary, syntactic awareness, 
speaking & listening skills

• Content should be consolidated, and the language load should be 
reduced to make content accessible by using pictures/visuals, 
graphic organizers, summaries.

14



Intervention Decisions

• Use of a prescribed program with 
fidelity to prescribed instruction?

OR
• Flexible use of a prescribed 

program’s resources in correlation 
with teacher-generated materials?

OR
• Unique, individualized teacher-

generated materials?

MA DESE: Adolescent Literacy Professional Development 

Consider 4 elements:
1. Program’s target audience:                                                                            

Does it focus on adolescent                                                             
struggling readers/writers?

2. Strength of literacy focus: Does its vision match 
your instructional goals? 

3. Resources: Are there adequate instructional & 
assessment materials? 

4. Research-base: Is there evidence to support 
reliability?

Does the program offer the school…
• Clear goals and benchmarks?
• Professional development opportunities?
• Assessment tools?
• Flexibility of use? 14
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Assessment Terminology

• Norm-Referenced

• Criterion-Referenced

• Curriculum Based 
Measurement (CBM)

Reliability
Refers to how consistently a test 
provides dependable, consistent 
measurement of a skill or ability. If a 
test is reliable, the same result 
should be achieved regardless of 
who administers the test. Personal 
judgment to determine a score 
should not be part of the process. 

Are the test scores reliable between 
test administrators? Testing 
contexts? Test forms?

Validity

A test is valid if it measures the 
skill or ability it says it is 
measuring. The results from a 
valid test are used to make useful, 
accurate and beneficial decisions. 
A test is only valid if it is being 
used for the purposes for which it 
was designed.

Are the tests being used for the 
purposes for which they were 
designed?

16



Screening vs Progress  Monitoring

MA DESE: Adolescent Literacy Professional Development 

Review the 
definition of 

Progress 
Monitoring

17



Progress Monitoring: Definition
Scientifically based practice of assessing students’ 
academic performance on a regular basis for three 
reasons:

1. Determine if students are benefiting from curriculum 
and instruction

2. Build more effective programs for students                       
who do not benefit

3. Estimate rates of student growth

Johnson et al., 2006

QUICK REVIEW

• Screening

• Diagnostic

• Progress 
Monitoring 

• Summative 
17



Where does 
progress 

monitoring fit in?

MA DESE: Adolescent Literacy Professional Development 
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Progress Monitoring in Tiered Instruction

MA DESE: Adolescent Literacy Professional Development 

Changes in Instruction
In the general curriculum, changes in 
instruction may be decided upon after 
a beginning of term general 
screening.
At the Tier 2 and 3 intervention levels, 
changes in instruction should be 
considered if effective progress is not 
demonstrated after 5 data points.

17



Basic Steps in Progress Monitoring

1. Obtain grade-level sets of reading passages.

2. Establish baseline performance for students

3. Identify the proficiency standard.

4. Set a growth goal.

5. Identify a data recording system.

6. Set a progress monitoring schedule.

7. Provide instruction and record data.

8. Determine if instruction is effective.

MA DESE: Adolescent Literacy Professional Development 

What to use:

• CBM Oral Reading Fluency (for fluency, 
word reading)

• CBM MAZE (for comprehension)

• Use formative assessment (for vocabulary, 
comprehension, writing)

• Phonics progress assessments built into 
phonics intervention program  

17



CBM: Oral 
Reading Fluency

WCPM: 130
AC: 92%

WCPM: 64
AC: 68%

Grade 7 Goal:
WCPM = 150+ 

Accuracy = 95%+

What is the difference 
between these 2 

students?
18



CBM:  MAZE

• Measures  how well 
students understand text 
they read silently.

• Based completely on the 
text. 

• Every 7th word in passage 
is replaced with choice of 
3.

• 3 minutes
Diamond & Thorsnes, 2018

18



Charting Progress

MA DESE: Adolescent Literacy Professional Development 



Formative 
Assessment

MA DESE: Adolescent Literacy Professional Development 

Vocabulary Comprehension

Provide teachers with 
constant feedback on 

student learning, including 
curriculum associated tests, 

quizzes, or assignments. 



Writing vs Reading Assessment

• More difficult!
– No equivalent of quick CBM’s 
– Numerous sub-skills to measure vs. 5 components of reading

• Problems With Using State Assessments 
– Writing tasks combine comprehension with writing
– Unrealistic setting compared to real-life writing (timed, one sitting, TAP not provided)

• Use Rubrics/Checklists
– Establish common rubrics & anchor papers for consistency across grade levels 

Free Sample Rubrics/Checklists for Informational & Argument Writing:
https://keystoliteracy.com/free-resources/templates-printables/ 19
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What is effective progress?

• Effective progress will be different for each student 
depending upon how large the gap is between current 
performance and grade/age-level expectation.  

• Effective progress is being made when the student is 
demonstrating increased performance at a rate that will 
close the gap between current performance and proficiency 
standards.

MA DESE: Adolescent Literacy Professional Development 
20



The assessment process should be efficient, accurate, 
and transparent. 

– Reported in a form that assists teachers in making 
instructional decisions

– Informs students about their skills and needs

– “Ideally, test data can provide common information to 
both teacher and student that results in a shared plan 
of assistance and commitment to improvement.”                 
(Denti and Guerin, 2008)

MA DESE: Adolescent Literacy Professional Development 

Levels of Data Analysis
District District Team 

PurposeSchool, 
Grade, 
Class

School Team, 
Grade Level Team

Students Teacher, Specialist, 
Problem-Solving 

Team

• Review of assessment data to drive curriculum and instruction decisions

• Decisions made at the district, school, classroom and student levels

Data-Based Problem Solving

20



Educators Working Together

• Data Collection

• Date Interpretation

• Data Use

MA DESE: Adolescent Literacy Professional Development 
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Related Video Recording

Literacy Planning for Grades 4-12

http://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Literacy-Academy/2020-Literacy-Academy

https://www.youtube.com/watch?v=W7MgO3idwHk&t%3Blist=PLDB1C5-YO_jgJ0NktL05BofewWVAZi3Uu&index=2&t=0s


Reading Intervention for Older Students: 
Wrap Up

MA DESE: Adolescent Literacy Professional Development 

Part 1: Identifying Student Needs
• Reading & writing components, categories of skills (basic, intermediate, 

disciplinary)
• Causes of literacy difficulty, including dyslexia, EF, ESL
• Using assessment to identify student needs; grades 5-12 assessment model

Part 2: Matching Students to Intervention
• Tiered instruction in an MTSS model
• Interventions targeted to decoding, fluency, vocabulary, comprehension, writing
• Different interventions for different causes

Part 3: Progress Monitoring
• Progress monitoring within a literacy assessment framework
• Progress monitoring tools/assessments
• Data-based problem solving

THANK 
YOU!
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